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OBJECTIVES OF THE DIDACTIC UNIT 

At the end of this Didactic Unit, you will be able to: 

- Know the evolution of the concept of inclusive education in Europe. 

- Understand the regulatory tool of the Plan for Attention to Diversity (PAD). 

- Identify the most relevant needs of access to the school and classroom for children with low vision, 

and apply the inherent curricular adaptations. 

- Classify the rest of the modalities of curricular adaptations for pre-primary students with visual 

impairment, seen in topic 6. 

- Apply the basic guidelines for didactic intervention, from an adaptation perspective, to the visual 

characteristics of the students. 

- Appreciate the work carried out by the entities of beneficiaries in collaboration with schools 

throughout the learning process of students with visual impairment. 

- Raise awareness on the treatment of diversity to guide the education of children with low vision. 

 

INTRODUCTION 

Based on the legislative framework on inclusive education, which we already saw in the first topic, and 
on the theoretical foundation that heads the work of this entire course, we know that it is possible to 
speak about the first steps towards attention to diversity -in Europe- around 1960, when the concept of 
standardization was born in Nordic countries. Although it is true that the key element of these reforms in 

“All children begin their school careers 
with bright imaginations, fertile minds, 
and a willingness to take risks with what 
they think.” 

- Ken Robinson 
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the European educational systems that led to its implementation was the Warnock report (1978)1. 
Thanks to this report, we began to talk about special education within ordinary centers, and it was later 
when “inclusive education” took place, turning out to be the third element that favored an egalitarian, 
participative, and non-discriminatory education. 

All these small steps that slowly took place in different EU countries gave rise to what we now 
understand as Attention to Diversity; an approach that, to a certain extent, has always been supported 
by UNESCO and the UN, which have promoted education for every person as a fundamental right. Also, 
in the last two decades, the trajectory of the EU has been marked by the development of policies in 
favor of both social and educational inclusion, to support inclusive education, integrating students with 
SEN within of the ordinary education system. 

Sticking to the described regulatory framework, we will address the PAD as a tool to regulate the 
environment through which the guidelines, strategies, and actions that enable inclusive education 
criteria are structured. Then we will approach the curricular adaptations of the school and the classroom 
for the case at hand -children with low vision in pre-primary classrooms- through the specific guidelines 
to have in the creation of a PAD. 

Lastly, to end this more theoretical section, we will analyze the role played by the associations of 
beneficiaries -specifically of Albinism and Aniridia- in a more practical way, through experiences in the 
teaching processes, collaborating with schools from local to European level. 
 

7.1 PLAN OF ATTENTION TO DIVERSITY (PAD)   

On December 13th 2006, the resolution of the UN Convention on the Rights of Persons with Disabilities 
was approved, recognizing in article 24 the right of persons with disabilities to education, and with the 
objective of realizing this right without discrimination and on the basis of equal opportunities, the 
signing Countries will ensure an inclusive education system at all levels, of high quality and free of 
charge, on equal terms with the rest of the students, in the community where they live. To do this 
reasonable adjustments must be made within the general education system -depending on individual 
needs- to provide the necessary support to students with visual disabilities (in our case related to 
Albinism or Aniridia), facilitating personalized and effective support measures in educational settings 
that maximize academic and social development, in accordance with the objective of full inclusion. 

As we know, the school is generally the place where children will spend the most time; because of this, 
and to create more inclusive environments, its design and adaptation must consider criteria of total 

                                                           
1 The Warnock Report is a document produced by the British Education Commission, commissioned in 1974 by the 
UK Secretary for Education to this entity chaired by Helen Mary Warnock, a British philosopher specialized in 
education, and published in 1978. 
This commission was created to “study the educational benefits for children and youth with disabilities in England, 
Scotland, and Wales”, referring to the SEN children. One of its main premises is the fact that all children have the 
right to be educated. 
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accessibility. The context around which the guidelines, strategies, and actions that enable these criteria 
and allow intervention on the reality we are dealing with are what forms the PAD. As an integral part of 
the educational project of the school, the main objective of the PAD is to achieve an individualized and 
high quality education for every student, and especially for those with specific educational support 
needs (SESN). The PAD is therefore the document that includes the set of actions (adaptations of the 
curriculum, organizational measures, and supports and reinforcements) that a school designs, selects, 
and implements to provide a response tailored to the general and particular educational needs of all 
students. 

It must specify the current analysis and reality of the school, determine the objectives to be achieved, 
the measures to be carried out, the human, material, and didactic resources to be used temporarily or 
permanently, and monitoring, evaluation, and review procedures. It must match the hallmarks of the 
school itself, so if the values promoted by the school are inclusive, the PAD must also be so, always 
supporting general measures in the daily life of the school. These measures must be ordinary and 
regular, basically meaning organizational and methodological strategies, and curricular and social 
measures that respect the different learning paces of the students, favor the ability to learn on their 
own, and promote teamwork. 

The PAD is part of the yearly general program, which responds to the principles of equality, equity, and 
educational inclusion as main. Thus, it is a coordinated, planned, and agreed document with yearly 
specifications of said programming. It should also be open and flexible, to adapt to the context, resulting 
in a concrete and useful document aimed to provide an inclusive response to all students, which grants 
the school inclusive measures for every student from an inclusive perspective. 

Lastly, it should be added that the process of developing this plan will be promoted by the management 
team of each school via the joint reflection of all teachers, and it will be reviewed at the beginning of 
each school year in accordance with the analysis of the starting situation and assessment of the 
foreseeable needs related to the type of students and the educational offer of the school and to the 
existing resources to provide measures of attention to diversity. 

 

7.2 SPECIFIC GUIDELINES TO CONSIDER FOR THE DEVELOPMENT OF THE P.A.D. IN 
SCHOOLS WITH STUDENTS WITH VISUAL IMPAIRMENT 

When speaking of specific guidelines to consider for the development of a PAD for students with visual 
impairment, we refer to the developed educational strategies that make the teaching-learning process 
accessible to them. These guidelines attempt to respond to the individual needs generally shown by 
students with Albinism or Aniridia, taking into account their personal educational history, motivation 
and interest, pace, and learning style. Therefore, they are specific measures that try to adjust the 
educational context (access to the school and the classroom), and the adaptation of the ordinary 
curriculum to the needs and possibilities of the students in an individualized and inclusive way. 
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Having explained in the previous topic (DU6) the reality of the students with visual impairment in the 
classroom and their SEN, the next step is to determine the adaptations, at all levels, that provide a 
better response for the development of the school curriculum. We saw how the model of SEN implies 
changing the type of educational response in two aspects: 

- The subject is not just the student, but also and mainly the teaching-learning context: the school and 
the classroom. 

- The starting point is not a parallel curriculum, but the ordinary curriculum: stage curricular projects 
and classroom programming. 

Based on the taxonomy chosen in this guide to classify curricular adaptations, and seen in the previous 
topic the individualized curricular adaptations through the actions of the teacher, we will now address 
those adaptations corresponding to the physical environment and its organization. For this, we will 
differentiate between those corresponding to the material changes that need to be made in the 
classroom and those in the school, both to guarantee the physical integration of students with visual 
impairment. 
 

7.2.1 CURRICULAR ADAPTATIONS OF THE SCHOOL 

These types of adaptations are those that, from the school, respond to the specific needs of students 
with visual impairment in terms of organizational resources and provision of spatial resources to 
facilitate learning; but the adaptation measures of the school are not only intended to respond to the 
educational needs of students with visual problems, they are also beneficial for the rest of the school’s 
students. It is about creating an infrastructure that ensures the internal and external coordination of the 
school, the effective management of resources, and the real integration of the students, eliminating and 
adjusting the possible spatial and material barriers. 

The objective is for the design of all schools to meet accessibility and inclusivity criteria for all 
disabilities, with minor adjustments to accessibility when required, although we know the great 
difficulty that this entails, since it is the responsibility of most public administrations in Europe, not of 
the educational communities, who can only convey the need. Thus, we will now expose some of the 
minimum accessibility conditions that would respond to the needs of students with severe visual 
impairment, based on the recommendations made by the entities of beneficiaries participating in the 
project, with the aim of illustrating the adaptation process. The most significant adaptations at the 
school level are: 

 Eliminating as many architecture barriers as possible: elimination of barriers to avoid accidents; if 
this is difficult to comply with, they must be adequately signalized in advance, with clear indications 
in the message and criteria of maximum visibility (size, location, contrast, etc.). This is something to 
keep in mind especially in fixed elements like columns, stairs, windows, doors, radiators, fitted 
wardrobes, doorbells, etc. 
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It is convenient to review the routes that the student usually takes to eliminate or try to overcome -
if any-, obstacles that may hinder mobility and cause physical danger (low pots, fire extinguishers, 
benches…). Special attention must be paid to stairs, as it is a point of conflict for visually impaired 
students. It is convenient to put a sign, such as adhesive tape or tactile bands on the ground 
preceding the stairs, railings, etc. creating the habit in the school by teachers, students, and staff of 
verbalizing any situation (hall, classroom, schoolyard, and facilities) so students with low vision can 
integrate better. 
Furniture or objects shouldn’t be placed on pathway lines. If they have to be placed in passage 
areas, it should be done in the gaps in the walls between the beams or columns, and if not possible, 
avoid placing them in main passage areas. These elements must be placed in such a way that they 
are easily recognizable by the low vision student. 
 

 Adaptation to lighting: the amount of light needed to visually function properly is also highly 
variable depending on the visual pathology. In general, increasing lighting improves visual 
resolution, color perception, depth discrimination and perception, and as a consequence visual 
functions; however, an increase in lighting does not necessarily lead to better visibility: in the case of 
students with Albinism or Aniridia, increased lighting can result in greater glare and therefore less 
visibility and less visual function. 
It is necessary to consider the physical conditions of spaces, avoiding illumination that produce glare 
and favoring increasing the contrast of spaces that need to be highlighted. The presence of mirrors 
and shiny floors can also negatively impact visibility due to the large amount of reflections they 
produce.  
Some recommendations in this regard that can help in general to ensure optimal visual function, 
are: 
- Ensure the highest possible contrast. 

- Choose uniform lights and use matt surfaces to avoid glare. 

- Use directional lighting to highlight an obstacle or point out things of interest. 

- Avoid lighting that produces strong shadows. 

- Especially mind lighting in places such as stairs, elevators, emergency exits, corridors. 

 
 Design and signal “accessible routes”: plan routes with the necessary access and orientation 

measures to reach all services of the school, not just the classroom. In many occasions, the 
accessibility of the gym, conference hall, cafeteria, library, infirmary, specialist teacher rooms, and 
management -among others-are not taken into account. 
It is convenient to use indicators with textures or objects in the different facilities of the school that 
provide greater autonomy of orientation. At the same time, Braille indicators can be placed in the 
different facilities, and also used in notes on the newsboard. 
Likewise, it is also important to enlarge signs for students with low vision and make it easier for 
them to approach the sign, not putting obstacles under or in front of it. 
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7.2.2 CURRICULAR ADAPTATIONS OF THE CLASSROOM    

As was the case in adaptations for the school, the measures proposed for the classroom are intended to 
respond to visually impaired students while also being beneficial for the rest. The classroom is the 
natural space for learning and socialization, so it is where visually impaired students spend more time, 
and it must therefore meet the same accessibility criteria in its adequacy, design, and inclusion. The 
spatial distribution, lighting, design, and arrangement of furniture must be planned to promote 
communication and work, both individually and in teams, allowing for comfortable mobility. 

The goal of these adaptations is to ensure that all students participate in the same teaching experiences, 
and that those with vision or other problems need to leave this space as less as possible. Some actions 
that facilitate the participation and integration of blind or low vision students in the classroom are: 

 Eliminating architecture barriers in the classroom: doors and windows must be completely open or 
closed; semi-open doors and windows pose a physical threat to the blind student. If possible, 
cabinets and shelves should be glued to the wall and reach the floor, avoiding protrusions that could 
be dangerous. They should also not be very high since the items they keep must be easily accessible. 
Minimal alterations should be made in terms of the distribution of furniture, to not disorient the 
student. The order in the classroom must be as stable as possible, keeping a stable arrangement of 
the furniture to facilitate autonomy within the classroom for students with visual impairment. When 
necessary, students will be warned of the changes and will be able to verify these on the spot. 
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 Posters or signs, both informative and illustrative, must be placed to be approachable up to 5cm, 
and at a height that allows them to be read. On the board, a large enough font size will be used to 
allow students with low vision to read it. 
 

 Noise/sound level: students with low vision use hearing to complement their access to reality, so it 
plays an even more predominant role in the educational process. They need a relatively calm, non-
disruptive sound environment, so it is advisable to control the noise level in classroom in times like 
during explanations, etc. avoiding outside noises. 
 

 The ideal location for the visually impaired student in the classroom should be based on their needs: 
near the teacher, the blackboard, the classroom PC, and the window (if they need more light), 
wherever they can better use their residual vision, and access to their study place must be easy. 
The closeness to the teacher responds to the need to hear the auditory keys that provide the 
student with information on their environment, essential for their orientation. 
Their place must be spacious, their work table, in addition to being located in the front row, in front 
of the blackboard, and next to the teacher, has to be large enough to have a PC, tablet, and other 
materials (optical or technological aids) comfortably and safe. Cables need to be minded so they are 
not obstacles for the student. Since the need to use technological material doesn’t allow them to 
change places in the classroom, this must not become a reason for isolation by other classmates. 
 

 Regarding the work tables of the students, they must be distributed in the classroom in a way that 
favors both individual and team work, allowing a high degree of personal concentration and a good 
communication between classmates. It is necessary to mind the grouping criteria in the classroom 
so no student is isolated, and to favor their integration. 
 

 Teachers should not stand with their back to the light, especially when explaining, since visually 
impaired students can be dazed. When explaining while writing on the board, position yourself so 
you do not cover what is being written (making the student lose information). 
 

 General ergonomics: students with low vision, tend to get very close to the text they are reading or 
writing. In order to avoid back problems, it is advisable to use ergonomic elements in the study 
position, like a lectern, a table with various degrees of inclination, a cold table light, etc… 
 

 The materials in the classroom to support learning, especially involving reading, must be accessible 
(see Annex 2 of DU6 for more information), that is, of sufficient size for the visually impaired student 
to access it. If this is not feasible or available, the teacher should have software that digitizes non-
accessible texts, allowing them to be read on the PC screen and heard with a voice synthesizer. 

We do not define specific facilities like the gym, the computer science room, etc. because they must 
meet the same criteria as any ordinary classroom. The fact that we do not focus on them is not because 
they are less important, on the contrary: in many occasions, due to the short time spent there, due 
attention is not paid from the school, and they remain without the needed access measures for these 
students. 
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7.2.3 GENERAL GUIDANCE FOR OTHER ADAPTATIONS  

The dining room, in addition to being a space where a basic need is met, is an educational and 
relationship space where students acquire eating habits, postures, develop fine motor skills, relate to 
equals, etc. so accessibility criteria must also be considered in its design and planning, to also make 
them inclusive areas: the size and shape of tables and chairs, their location, the correct marking of items 
(cutlery, plates, napkins, trays, garbage can, etc.) help favor the personal autonomy of students with 
visual impairment, their acquisition of habits, behavioral self-control, and indirectly also develop a 
perception of autonomy that will lead to positive self-esteem. 

One aspect that is not usually considered is the contrast between tableware and cutlery, especially in 
the storage area, and the non-marking of some condiments, so we recommend for the maximum 
contrast by using tablecloths both for the storage area and tables. Contrast is not achieved with cutlery 
of different colors, since this could cause the opposite effect, but is easily achievable with colored 
tablecloths (smooth if possible) contrasted with the kitchenware. 

We propose the need for auxiliary cafeteria staff to act as support for students with SSNN -in our case 
derived from visual impairment- with the objective of providing a guided modeling and supervision. In 
students from 5 to 7 years old, the guidance and modeling function will be more needed, progressively 
turning into just supervision. 

The conference hall of the school must also meet the school’s accessibility and design measures: as an 
accessibility adjustment for students with visual disabilities, the school will have audiovisual technology 
that allows them to see what happens on stage (shows, films, exhibitions, etc.) via a screen. Technical 
means will be placed in the first row in an accessible and more inclusive way: students will be behind the 
screen, always accompanied by their classmates, since sometimes when promoting accessibility to 
students with visual disabilities, one does not consider social inclusion, and the measures taken -
although successfully increasing accessibility- can mean separation from their classmates. 
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In the schoolyard, we must be mindful of the need for more time to adapt to changes in light, especially 
when the student comes back to the classroom. There is also a need for filters that reduce light 
(sunglasses) in outdoor spaces; children must be taught to be responsible for looking for them in their 
backpack and using them, keeping those not used always in the same place. They should also use a cap 
as a protection, and in the case of Albinism, sun cream on days of intense sunlight. 

 

7.3 COLLABORATION OF THE SCHOOL WITH ASSOCIATIONS OF BENEFICIARIES 

The model of educational intervention that is generally carried out in the EU member countries for 
students with severe visual impairment and which enables their academic and social inclusion is based 
on the so-called educational inclusion. In order to achieve greater normalization and inclusion of 
students in the family, social, and educational environment, collaboration between the associations of 
beneficiaries and the educational center is essential. 
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The entities of the associative movement -in this case persons with visual impairment- play a key role to 
achieve true inclusive education, through actions/ interventions like: 

 Welcoming and guidance to the family, if needed. 

 Encouraging the participation of families in school life, promoting that schools boost and develop 
channels of collaboration and measures that facilitate the information, orientation, and 
communication necessary for families to intervene in the decision-making that affects the schooling 
and educational processes of their children with SSNN. 

 Informational and training activities in schools aimed at all sectors of the educational community to 
raise the awareness of the agents involved and of society as a whole, and facilitate their involvement 
in the social and educational inclusion of these students. 

 Promoting schooling in pre-primary education. It is necessary to promote the early evaluation and 
detection and apply measures to achieve the full schooling of students with SSNN aged between 3 and 
6 years to compensate for inequalities and gradually increase educational attention to the child 
population from 0 to 3 years, with the adequate and necessary support resources and professionals for 
their care. 

 Diagnostic assessment of the student’s abilities and difficulties. 

 Promoting school success in all educational stages by developing organizational and resource 
management strategies and the implementation of universal accessibility measures aimed at 
educational inclusion and improving school success, and incorporating them into the actions of 
educational center programs for increased school success. 

 Facilitate universal accessibility (to teaching centers and campuses, to communication and 
information, to teaching resources and materials, technical aids and ICT, adapted school transport…) 
so students with low vision can fully participate in equal opportunities in the teaching-learning process 
in any area of the educational system. 

 Orientation to the school about the intervention program. 

 Encouraging schools to create and develop educational projects with measures to achieve access, 
permanence, promotion, and educational success of students with visual impairment, facilitating the 
participation and training of families and the collaboration of other entities. 

 Intervention of specialized professionals that make up Specific Teams (psychologists, teachers, 
therapists, social workers, rehabilitation technicians…). 

 Promoting the development of plans and structures for internal support and advice in the centers. 
The aim is to encourage educational centers, by exercising their autonomy, to draw up plans that 
include comprehensive attention to the diversity of these students, and to promote coordination 
between administrations, institutions, and associations with the educational center and their 
interaction with the environment. 

 Specialized advice on the needs of minors -if they are- and their family. 
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 Promote schooling of students with SSNN in ordinary schools derived from low vision and its 
flexibility, so they can access an educational modality adjusted to their needs, leaving schooling in 
specialized centers as the last option once all others are exhausted. 

 Coordination with other centers, schools, and early care services. 

 Reinforcing the initial and permanent training of the teachers and professionals involved, enabling 
them to offer inclusive and quality educational attention to students with SSNN. 

 Training of management teams and education inspection to promote the improvement of educational 
inclusion and the full participation and collaboration of all professionals and components of the 
educational community. 

 Information on existing resources. 

 Educational guidance services to enhance the detection and care of students with SSNN due to visual 
deficit and early detection in the period 0-3, optimizing the resources of educational guidance services 
and enabling psycho-pedagogical evaluation and guidance to teachers and care for families. 

Likewise, in another of the lines of action of the beneficiary entities that also influences the education of 
students with visual impairment, we find actions aimed at other stakeholders: 

 Disseminating inclusive education actions and good practices through the Ministry of Education of 
each country, the school councils of the states, the European Agency for the development of students 
with SSNN, etc. 

 Carrying out specific studies to promote research and educational innovation on different aspects 
related to the care of students with low vision, such as the necessary measures for the early detection 
of SSNN and the support resources that favor educational inclusion and promotion within the system 
education, the keys to success in secondary education, the adequacy of adult education, the transition 
to employment and vocational training, and the application of the United Nations Convention, which 
serve as a basis for the development of plans of intervention. 

 Coordination between administrations for early care in the development of early detection protocols 
in children between 0 and 6 years of age that may have visual impairment, and in emerging cases 
throughout the school stage, at the same time as global action protocols are established to act as 
comprehensive care teams for childhood and throughout the school stage. 

 Coordination between administrations, institutions, and the entities themselves to develop 
comprehensive care programs aimed at students with SSNN -in this case derived from low vision- both 
in the school period and in lifelong learning and insertion labor. 
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7.4 ACTIVITIES 

ACTIVITY 1 - Check what you have learned. Reflect on the following statements and find out the 
correct answer: 

1. The Warnok report (1978) was essential for the European educational systems to put into practice 
years later the concept of: 
a) Integration. 
b) Inclusive education. 
c) Special education. 
d) None of the above is correct. 

 

2. The context on which educational guidelines, strategies, and actions that allow intervening on the 
reality we are dealing with are structured is: 
a) Curricular adaptation of the school. 
b) Plan for Attention to Diversity (PAD). 
c) Curricular adaptations of the classroom. 
d) Both a) and c) are correct. 

 

3. The Plan for Attention to Diversity (PAD) has to be reviewed?  
a) Only once in each school. 
b) At the end of each school year. 
c) Its development entails a constant revision throughout the school year. 
d) Only at the beginning of the school year. 

 

4. The school’s curricular adaptations are those that answer to the specific needs of students with 
visual impairment regarding: 
a) Organizational and special resources. 
b) Personal resources. 
c) Resources of access to the proper curriculum. 
d) All of the above. 

  
5. Which of the following adaptations is not considered a school curricular adaptation? 

a) Adaptation of the study place. 
b) Creation of accessible itineraries. 
c) Adaptation of lighting. 
d) Elimination of architectural barriers. 
 

6. Is controlling the noise level in the classroom a curricular adaptation of the school? 
a) Yes. 
b) No. It is an adaptation of the classroom. 
c) Noise control isn’t a kind of intervention contemplated within the adaptations. 
d) Only if the student has a residual vision. 
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7. Regarding the best placement of students with visual impairment in the classroom: 
a) It must be the same as their peers’. 
b) It is only necessary to consider certain ergonomics aspects. 
c) They should always be near the teacher so they can appreciate the hearing keys that provide 

them information on their environment, even if it means some isolation. 
d) They will be placed matching their needs: near the teacher, near the board, near the window if 

they need more light; wherever they better use their residual vision. 
 
ACTIVITY 2 - If a 3-year-old student with Aniridia or Albinism (with a residual vision of 20%) starts the 
second cycle of pre-primary education within the Plan for Attention to Diversity (PAD), what 
classroom and school adaptations would they need? 
Consider the identification of the needs of the student previously defined in the initial evaluation made 
in Activity 2 of DU6. 
Send us your proposals for curricular adaptations of the school and the classroom via the e-Learning 
platform, and our experts will evaluate, correct, and help you. 
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